University of Texas at Arlington School of Social Work
HUMAN BEHAVIOR AND THE SOCIAL ENVIRONMENT I
SOCW 3301-002

Course Outline

Fall 2009
Instructor:

Alexa Smith-Osborne, Ph.D., L.C.S.W., A.C.S.W.

Class Time/Place: Tuesday   6-8:50 p.m., SWCA Room 308
Office Hours:
 SWCA Room 301E, T/TH   11-1 p.m. 

 and by appointment
Phone:

 817-272-0452                      Fax: 817-272-2028

Course WebCT: http://webct.uta.edu/SCRIPT/socw3301002fa09/scripts/serve_home
Faculty weblog:  http://blog.uta.edu/~alexaso
Email:

alexaso@uta.edu
1.EPAS Requirements for HBSE: 

4.3 Human Behavior and the Social Environment 

Social work education programs provide content on the reciprocal relationships between human behavior and social environments. Content includes empirically based theories and knowledge that focus on the interactions between and among individuals, groups, societies, and economic systems. It includes theories and knowledge of biological, sociological, cultural, psychological, and spiritual development across the life span; the range of social systems in which people live (individual, family, group, organizational, and community); and the ways social systems promote or deter people in maintaining or achieving health and well-being.

In addition this course addresses EPAS 4.0 Values and Ethics:  

Social work education programs integrate content about values and principles of ethical decision making as presented in the National Association of Social Workers Code of Ethics. The educational experience provides students with the opportunity to be aware of personal values; develop, demonstrate, and promote the values of the profession; and analyze ethical dilemmas and the ways in which these affect practice, services, and clients.

This is one of two required human behavior courses in the BSW program. This course explores the macro level of human behavior and the social environment and focuses on culture, groups, organizations, and communities. 

Catalogue Description:

SOCW 3301 HUMAN BEHAVIOR AND THE SOCIAL ENVIRONMENT I (3-0):  The first of two required human behavior courses that explores culture, groups, organizations, and communities. Note: This course was revised so does not match the current catalogue description. It covers the topics as written here.  

II. Educational Objectives Addressed

SOCW 3301 addresses the following BSW foundation educational objectives: 

1. Apply critical thinking skills within the context of professional social work practice

2. Understand the value base of the profession and its ethical standards and principles, and practice accordingly. 

3. Practice without discrimination and with respect, knowledge, and skills related to clients’ age, class, color, culture, disability, ethnicity, family structure, gender, marital status, national origin, race, religion, sex and sexual orientation. 

4. Understand the forms and mechanisms of oppression and discrimination and apply strategies of advocacy and social change that advance social and economic justice. 

7. Use the theoretical frameworks supported by empirical evidence to understand individual development and behavior across the life span and the interactions among individuals and between individuals and families, groups, organizations, and communities. 

13. Graduates will engage in life-long learning and activities to update and improve professional knowledge and skills. 

This course relates to and advances the program objectives by asking students to think through how to apply the course material, addressing the code of ethics as related to various groups of clients, advancing social and economic justice for oppressed groups, attaining knowledge and using it to comprehend how small, groups, organizations, and communities develop and function, and expressing in a written statement plans for life-long learning.  

III. Student Learning Outcomes

1. Students will demonstrate comprehension of the major organizational scheme of social work: reciprocal relationships between human behavior and the social environment.
2. Students will examine, apply, and illustrate culture and society, small group behavior, community and community development, the organizational environment, and the natural environment.    

3. Students will examine theoretical frameworks for understanding the interactions between and among various macro systems.

4 Students will examine, apply, and illustrate ways in which macro systems promote or block the achievement and maintenance of health and well-being for participants in these systems. 

5. Students will distinguish among individuals in terms of race, 

ethnicity, national origin, social class, religion, physical and mental ability, and sexual orientation, and how a particular person is related or not to each area. 

6.  Students will distinguish among the codes and values in the NASW Code of Ethics which ones relate directly to human diversity and regard for worth and dignity of all persons. They will assess and discuss what they think about these requirements for all social workers and how they plan to apply them in their social work practice.

7. Students will describe their plan for further knowledge development about human behavior and the social environment and life span development from young adulthood through old age. 

IV. Required Textbooks
Dale, Smith, Norlin, & Chess (2009).  Human Behavior and the Social Environment: Social Systems Theory, Vol. 6.  New York: Allyn & Bacon. 

Lemert, C. (2009). Social theory: The multicultural and classic readings (4th ed.). Boulder, CO: Westview Press.
Required materials: One clicker (CPS GEN 2 RF HE Response Pad), available at the University Bookstore
Recommended Texts.

      Gladwell, M. (2008). Outliers. New York: Little, Brown & Co. 
Note:  May be obtained via Interlibrary Loan for presentation assignment

Robbins, S. P.,  Chatterjee, P., Canda, E. R.  (2006). Contemporary human behavior theory.  A critical perspective for social work. Boston: Allyn and Bacon. 
Szuchman, L. and Thomlinson, B. (2004) Writing with Style: APA Style for Social Work. 2nd.Belmont, CA: Brooks/Cole Publishing. 
V. Course Outline, Topics, and Readings by Week

Note: This is a hybrid course combining face to face with online class sessions. Online class sessions will follow class agendas posted in Module 1 of the course WebCt site. 

1. Introduction (8/25/09)
Dale, Ch. 1; Lemert, Introduction; on WebCt→Robbins, Chatterjee, and Canda (1999) Ideology, scientific theory, and social work practice. Families in Society: The Journal of Contemporary Services, 374 – 384.
2. Social Systems Perspectives (9/1/09)
Dale, Ch. 2; Lemert, Mills 348 – 352, sp  Symbolic Interactionism (James 157 – 162; Du Bois 162 – 168; Cooley 184 – 187;  Mead 220- 224)
3. Social Systems Theory (9/8/09)
Dale, Ch. 3; sp Lemert, Social Construction  (Woolf 257 – 259; Riesman 323 – 328; Goffman 331 - 336; Friedan 355 – 358; Habermas, 380 - 383); 
sp Parsons  http://ssr1.uchicago.edu/PRELIMS/Theory/parsons.html;
on WebCt→Dynamic Systems Theory
4-6. The individual: Person in Environment and Theories used by Social Workers, including Social Stratification, Spirituality, and Diversity
Dale, Ch. 4-5; Lemert, 29-82
Class 4 (9/15/09) Online: Selecting and applying social theories and policies with a case example
Class 5-6 (9/22-9/29/09)  Sp  Gladwell, Part 1 (up to 5 students); Sp  Gladwell, Part 2 (up to 5 students); Sp Mills (1956) The Higher Circles. The Power Elite. http://www.thirdworldtraveler.com/Book_Excerpts/HigherCircles_PE.html  
7. The Social Group: An Introduction; Paper due (10/6/09)
Dale, Ch. 7; Sp Lemert (Foucault 409 – 413 and 465 – 471)
8-10. The Social Group: Theoretical Support; Social Group and the Family: Social Systems Theory and the Family as a System of Roles
Class 8 (10/13/09): Dale, Ch. 8-10; Sp Lemert (up to 4 students), The Social Group (Marx 29 – 36; Marx and Engles 37 – 41; Engles 65 – 67; Addams, 67 – 69; Durkheim 70 – 82; Freud 142 – 148; Mannheim 213 – 217 ; Merton  303 – 309 ; Merton 225 – 238) 
Class 9 (10/20/09) Online:  Lemert ,The Family and Gender/Other Roles (DuBois – 162 – 168, Chodorow 400 – 404; Marcuse 427 – 430; Asante 494 - 497, Collins 535 – 547; Anzaldua 547 – 553)
Class 10 (10/27/09): readings on WebCt→The Invasion of the Family by the Marketplace and the Culture of Narcissism (Lasch)
11-13. The Formal Organization 
Class 11 (11/3/09) Online: Formal organizations in the global economy
Class 12 (11/10/09) Dale, Ch. 11-13; Sp Lemert (Weber 99 – 110); Test Review
Class 13 (11/17/09) Online:  Globalization Theory
14-15. The Community 
Class 14 (11/24/09): Dale, Ch. 14-15; Sp Lemert, 405-409, 575-587; Community Function Exercise; Test Review
Class 15  (12/01/09)     Test  
VI. Descriptions of Major Assignments  
Grading.


The following list of course requirements and percentages will be utilized in determining final course grades:


Class Participation/Attendance          50% of grade

50 Points


  (including 2 oral presentations and completion of online activities)

Examination 



25% of grade

25 points

            Paper 




25% of grade

25 points


Total




100%


100 Points

Course Grading Scale.


The following scale will be used for calculating an overall course grade:



Grade


Percentage


Points


A


100% - 90%


100 - 90



B


89% -80%


  89 - 80



C


79% -70%


  79 - 70



D


69% - 60%


   69 - 60



F


59% and below

   59 - 0
Class participation policy and assessment. Class participation is based on two things: (1) attendance and active participation, and (2) two class presentations. An explanation for each category follows. 
(1)  The literature on adult learning supports an educational philosophy that prizes active learning strategies.  Active learning in the classroom and online requires that instructors and students accept some degree of shared responsibility for learning.  Students are expected to participate actively in the classroom and online sessions (assessed by completion of online exercises specified in the online session agenda), to arrive at class with their clicker and having read required material, prepared to seek answers to questions generated by that material, and prepared to engage in online and face to face activities designed to apply new knowledge. Participation in class should reflect an understanding of, or questions about, assigned reading, the integration of such with personal and professional experiences, and the desire to broaden one’s professional knowledge base.  Please become familiar with the NASW Code of Ethics.  It establishes the foundation for respect of each other and the evolving perspectives we might share throughout the semester.  Professional conduct in social work involves respecting and encouraging the opinions of peers, even if they do not represent your own; demonstrating the ability to read carefully and think critically; demonstrating the ability to speak up when you have a point to make, a question to pose, or an alternative perspective to present; being prepared to give and accept feedback; and being prepared to work with colleagues.  Please respect the instructor and your colleagues - turn off   laptops and ringers on cell phones, pagers, etc., before class begins.
(2) Some assigned readings are marked Sp for special.  At the beginning of the course all students will need to sign up for oral presentations on at least two of these readings. Two days prior to the class in which the presentation is scheduled, students will need to post on WebCt  their presentation outline (may be a PowerPoint). Classmates are responsible for reading the posting and, if they wish, printing the outline and bringing it to that class session. For the Lemert readings:  Since these articles are original writings, it will be important to include in the presentation the following: (a) the historical context of the writing, (b) what is the central question or social issue the theorist is addressing, (c) what are the main theoretical tenets advanced, (d) your critique of the theoretical assertions, (e) contemporary social work application of the theory (the theory chart in chapter 13 of Robbins, Chatterjee, and Canda can be especially helpful for this). For the Gladwell chapters: It will be important to include in the presentation the following:  (a) Fact: What did the reading say to you? (b) Meaning: What does the reading mean to you? 

(c) Concretizing: Give concrete examples or how the ideas or principles apply in various contexts. (d) Congruence: How does the reading fit with your beliefs, feelings, and values? Your view of the world? It is disconfirming or confirming information?
(e) Response: What is important in this to you? What action do you want to take? 

Presentations are typically 10-15 minutes with time for questions. 

Each special reading requires two or more students to present. You are free to work collaboratively and submit and distribute one outline or work independently and submit and distribute two or more outlines. Additionally, students are required to submit two questions from their presentation which may be used on exams. It is therefore critical that students are punctual and thorough in their presentations.

A sign up sheet will be distributed and students will be expected to sign up for two presentations. Due dates: Throughout the semester as designated in the course schedule. 50 points for class participation (25 for each presentation; points will be deducted for absenteeism/lack of appropriate participation as indicated below in the Attendance Policy).

2. One objective exam taken with clickers on theories covered during the course; review will be conducted during classes on each theory with the clickers and in online sessions with exercises and reading/discussion guides which will be covered via Discussion threads in Web Ct. (25 points)
3. Write a case study on a small group, community, or organization. Use subtitles.  

(1)  Select a small group, community, or organization. 

(2) Apply multiple theories/perspectives covered in this course to analyze the functions and structure of the group, community, or organization and any social problem/issue it addresses or ways in which it promotes or blocks the achievement, health, and well-being of participants.
(3) Apply and demonstrate understanding of at least two specific concepts/constructs that key to the selected theories. 
(4) Support your interpretation with scholarly sources sufficient to explain the issues. Critique each theory showing the limits of its explanation. Also, provide suggestions for further research test the theories as applied.  

Minimum of 10 pages. Sample posted in WebCt.  Assesses outcomes # 1-4. (25 points)     
VIII. Attendance Policy
Regular attendance for entire class periods is expected. Being late to class or leaving class early results in an absence being recorded for that class period, as does inattentiveness or behavior which interferes with learning and failure to complete all agenda items for online classes. Three unexcused absences results in no credit for the course, two unexcused absences results in a deduction of 10 points from the total class points, one unexcused absence results in a deduction of 5 points from the class points. 

IX. UTA Policies
Withdrawal: 

To avoid receiving a failing grade due to absences, it is the student's responsibility to drop the class according to university guidelines and time frames. 

Adding and Dropping Courses:
Graduate students who wish to change a schedule by either dropping or adding a course must first consult with their Graduate Advisor. Regulations pertaining to adding or dropping courses are described below. The last day to drop a course taught in regular semesters is at the end of the 12th week of class. The last day to drop a course in the other, non-traditional semesters corresponds to 75 percent of the duration of the course. The last day to drop a course is listed in the Academic Calendar. 

   1. A student may not add a course after the end of late registration.

   2. A student dropping a graduate course after the Census Date but on or before the end of the 12th week of class may with the agreement of the instructor, receive a grade of W but only if passing the course with a C or better average. A grade of W will not be given if the student does not have at least a C average. In such instances, the student will receive a grade of F if he or she withdraws from the class.

   3. A student desiring to drop all courses in which he or she is enrolled is reminded that such action constitutes withdrawal (resignation) from the University. The student must indicate intention to withdraw and drop all courses by filing a resignation form in the Office of the Registrar or by Web at www.uta.edu/registrar.

   4. In most cases, a student may not drop a graduate course or withdraw (resign) from the University after the 12th week of class. Under extreme circumstances, the Dean of Graduate Studies may consider a petition to withdraw (resign) from the University after the 12th week of class, but in no case may a graduate student selectively drop a course after the 12th week and remain enrolled in any other course. Students should use the special Petition to Withdraw for this purpose. See the section titled Withdrawal (Resignation) From the University for additional information concerning withdrawal.
Americans With Disabilities Act: 

The University of Texas at Arlington is on record as being committed to both the spirit and letter of federal equal opportunity legislation; reference Public Law 92-112 - The Rehabilitation Act of 1973 as amended. With the passage of federal legislation entitled Americans with Disabilities Act (ADA), pursuant to section 504 of the Rehabilitation Act, there is renewed focus on providing this population with the same opportunities enjoyed by all citizens.

As a faculty member, I am required by law to provide "reasonable accommodations" to students with disabilities, so as not to discriminate on the basis of that disability. Student responsibility primarily rests with informing faculty of their need for accommodation and in providing authorized documentation through designated administrative channels.  Information regarding specific diagnostic criteria and policies for obtaining academic accommodations can be found at www.uta.edu/disability.   Also, you may visit the Office for Students with Disabilities in room 102 of University Hall or call them at (817) 272-3364.

Academic Integrity:  


It is the philosophy of The University of Texas at Arlington that academic dishonesty is a completely unacceptable mode of conduct and will not be tolerated in any form. All persons involved in academic dishonesty will be disciplined in accordance with University regulations and procedures. Discipline may include suspension or expulsion from the University. 

"Scholastic dishonesty includes but is not limited to cheating, plagiarism, collusion, the submission for credit of any work or materials that are attributable in whole or in part to another person, taking an examination for another person, any act designed to give unfair advantage to a student or the attempt to commit such acts." (Regents’ Rules and Regulations, Series 50101, Section 2.2)

 
Student Support Services Available:  


The University of Texas at Arlington supports a variety of student success programs to help you connect with the University and achieve academic success. These programs include learning assistance, developmental education, advising and mentoring, admission and transition, and federally funded programs. Students requiring assistance academically, personally, or socially should contact the Office of Student Success Programs at 817-272-6107 for more information and appropriate referrals.

Librarian to Contact:  

John Dillard in our Social Work Electronic Library, room A-111. 
E-Culture Policy:    

The University of Texas at Arlington has adopted the University email address as an official means of communication with students.  Through the use of email, UT-Arlington is able to provide students with relevant and timely information, designed to facilitate student success.  In particular, important information concerning registration, financial aid, payment of bills, and graduation may be sent to students through email.

All students are assigned an email account and information about activating and using it is available at www.uta.edu/email.  New students (first semester at UTA) are able to activate their email account 24 hours after registering for courses.  There is no additional charge to students for using this account, and it remains active as long as a student is enrolled at UT-Arlington.  Students are responsible for checking their email regularly.

X. Additional Course Resources: 

I.          MAJOR TEXTS covering groups, organizations, and communities in a social work context

           Ashford, J.B., Lecroy, C., & Lortie, K.L. (2009).   Human Behavior in the Social Environment – A Multidimensional Perspective. New York: Brooks/Cole Publishing Co. 

           Greene, R.R. (2008). Human Behavior Theory and Social Work Practice, (3rd  ed.). New York:  Aldine de Gruyter. New York: Longman.

          Saleebey, D. (1997) The Strengths Perspective in Social Work Practice, 2nd edition

             See, L.A. (1998) Human Behavior in the Social Environment From An African-American Perspective, New York: Haworth Press.

             Urdang, Esther ( 2002)  Human Behavior in the Social Environment: Interweaving the Inner and Outer Worlds.  New York:  Haworth. 

            Zastrow, C. H., and Kirst-Ashman, K. K. (2004).  Understanding Human Behavior and the Social Environment, 6th Edition.  Belmont, CA:  Brooks/Cole.

II.       SOCIAL SYSTEMS 

 a.        Eco-Systems Theory 

            Anderson, R., Carter, I., & Lowe, G.R. (1999). (5th ed.) Human behavior in the social environment: A social systems approach. Hawthorne, NY: Aldine de Gruyter. 

            De Hoyos, G., & Jensen, C. (1985).  The systems approach in American social work. Social Casework, 490-497. 

             Germain, C.B. (1991).  The ecological perspective.  Human behavior and the social behavior (pp. 9-37).  New York: Columbia University Press.  

            Gilgun, J. F. (1996) Human development and adversity in ecological perspective: three patterns. Families in Society 77(8): 459-476 

            Lyons, P., Wodarski, J.S. and Feit, M.D. (1998) Human behavior theory: emerging trends and issues. Journal of Human Behavior in the Social Environment. 1(1): 1-21 

            Mailick, M., and Vigilante, F. (1991). Update: A reassessment of the developmental wheel. Journal of Teaching in Social Work 5(1), 3- 5.  

            Mairs, N. (1996). Waist-high in the world: A life among the nondisabled.  Boston: Beacon Press. 

            Monat, A. and Lazaarus, R. (1991). (Eds.) Stress and Coping. New York: Columbia University Press. 

            Miller, T. W. (1998). (Ed.) Children of Trauma: Stressful Life Events and their Effects on Children and Adolescents. International University Press. 

            Saleebey, D. (1992). Biology's Challenge to Social Work: Embodying the Person-in-Environment Perspective  Social Work, 37(2), 112-118. 

            Vigilante, F., and Mailick,M. (1988).Needs- resource evaluation in the assessment process. Social Work, 30(2). 

 b.  Culture, Ethnicity and Race 

            Akhton, S. (1995). A Third Individuation: Immigration, Identity and the Psychoanalytic Process. Journal of the American Psychoanalytic Association, 43(4). 

            Andersen, M.L. and Collins, P.H. (2000). Race, Class and Gender: An Anthology, (4th Edition).  New York: Wadsworth 

            Billingsley, A. (1992). Climbing Jacob's ladder: The Enduring Legacy of African- American Families. New York: Simon & Schuster. 

            Bulhan, Hussein A. (1985). Franz Fanon and the psychology of oppression. NY:  Plenum. 

            Crosby, D.; Van Goest, D. (1997). Challenges of violence world wide. Washington, D.C.: National Association of Social Workers. 

              Espin, O.M. & Gawelek, M.A. (1992).  Women's diversity: ethnicity, race, class, and gender in theories of feminist psychology.  Personality and Psychopathology: Feminist Reappraisals.  In L.S. Brown and M. Ballou (Eds.).  N. Y.: The Guilford Press.             

             Hines, M.P., Garcia-Preto, N., McGoldrick, M. Almedia, R. & Weltman. (1992). Intergenerational relationships across cultures. Families in Society. 73(6), 323-338. 

              Laudaine, H., & Klonoff, E.A. (1996). African American acculturation: Deconstructing race and reviving culture. London: Sage. 

             Lister, L. (1991).  Men and grief: A review of the literature.  Smith Studies, 61(3), 220-235. 

            Locke, Don. (1992). Increasing Multicultural Understanding. A Comprehensive Model. Newbury Park, CA.: Sage Publications.     

            Matsuoka, J. (1990). Differential Acculturation Among Vietnamese Refugees. Social Work, 35 (4). 

            McGoldrick, M., Pearce,J .,& Giordano, J. (1994). Ethnicity and Family Therapy. (2nd edition).   New York: Guilford Press. 

            Pinderhughes, E. (1989). Understanding Race, Ethnicity, and Power. New York: Free Press. 

            Singh, N.N. and McKay, J.D. (1998) Culture and mental health: nonverbal communication. Journal of Child and Family Studies. 7(4): 403-409  

            Yellow Horse Brave Heart, M. (1999) Oyate Ptayela: rebuilding the Lakota Nation through addressing historical trauma among Lakota parents. Journal of Human Behavior in the Social Environment. 2(1/2): 109-126

 c.  Social Class 

            Altman, N. (1993). Psychoanalysis and the urban poor. Psychoanalytic Dialogues, 3(1), 29-49. 

            Barton, L. (1996) Disability and Society: Emerging Issues and Insights. N Y: Longman. 

            Bowman, P.J. (1990). Coping with provider role strain: Adaptive cultural resources among Black husband-fathers. Journal of Black Psychology, 16(2), 1-21. 

            Brink, T.L. (1994). (Ed.) Holocaust Survivors’ Mental Health. Haworth Press.

             Harris, J.R. (1998). The Nurture Assumption: Why Children Turn Out the Way They Do, Free Press. 

            Hughes, R and Perry-Jenkins, M. (1996) Social class issues in family life education. Family Relations. 45(2): 175-182 

            Padden, C., & Humphries, T. (1988). Deaf in America: Voices from a Culture.  Cambridge: Harvard University Press.

             Rosenberger, J., (ed.) (1991). Heightening cultural awareness in the psychoanalytic situation. Psychoanalysis and Psychotherapy, 16(2).

             Rubin, L. (1992) Worlds of Pain: Life in the Working Class,2nd ed, N.Y.: Basic Books, Inc.  

d.   Gender 

             Brave Heart, M.Y.H. (1999) Gender differences in the historical trauma response among the Lakota. Journal of Health and Social Policy 10(4): 1-21 

Butler, J. (1993) Bodies that Matter: On the Discursive Limits of "Sex". New York: St. Martin’s Press            

            Anderson, D.Y. and Hayes, C.L. (1996). Gender, Identity and Self Esteem: A New Look at Adult Development,.  New York: Springer.           

            Devor, H. (1998). Gender Blending. Bloomingdale: Indiana Press. 

            Ellis, A. & Riggle, D.B. (1996). (Eds.) Sexual Identity on the Job. N.Y.: Haworth Press. 

            Fine, M. and Asch, A. (1988). Women with Disabilities: Essay in Psychology, Culture, and Politics. Temple University Press. 

            Foucault, M. (1978). The History of Sexuality. N.Y.: Vintage. 

            Gilligan, C.  (1993) In A Different Voice – Psychological Theory and Women’s Development, Cambridge, MA: Harvard University Press 

            Gilligan, C. and Brown, M. (1992). Meeting at the Crossroads: Women's Psychology and Girls' Development. Cambridge, MA.: Harvard University Press.

             Jordon, J. V., Kaplan, A. G., Miller, J.B., & Stiver, I.P., (1991). Women's Growth in Connection: Writing from the Stone Center. New York: Guilford Press.

             Mullins, L. (1997). On Our Own Terms: Race, Class, and Gender in the Lives of African American Women. Routledge.

           Stunzner-Gibson, D. (1991).  Women and HIV disease: An emerging social crisis.  Social Work, 36(1), 22-28.

             Wendell, S. (1996). The Rejected Body: Feminist Philosophical Reflections on Disability.. New York: Routledge.

  e.      More on Community 

            Coles, R. (1986). The Moral Life of Children. Boston, MA.: Houghton-Mifflin, pp. 201-204. 

            Herman, J.L. (1992) Trauma and Recovery – The Aftermath of Violence. NY: Basic Books, Inc. 

            Itzhaky, H. and Schwartz, C. (2000) Empowerment of parents of children with disabilities: the effect of community and personal variables. Journal of Family Social Work 5(1): 21-36 

            Singh, N.N. (2000) International Perspectives on Child and Adolescent Mental Health, Elsevier Science

             Winnicott, D.W. (1984). Deprivation and Delinquency. New York: Routledge.

  f.        Family 

             Anderson, G.R., Ryan, A.S., and Leashore, B.R. (Eds.) (1997). The challenge of permanency planning in a multicultural society. Binghamton, N.Y.: The Haworth Press. 

            Becvar, D.S. (1998). (Ed.) The Family, Spirituality, and Social Work. Haworth. 

            Cates, J.A., Graham, L.L. Boeglin, L. and Tielker, S. (1990). The effects of AIDS on the family system, Families in Society. 71(4), 195-201. 

            Germain, C.B.  (1994) Emerging conceptions of family development over the life course. Families in Society. 75(5): 259-268

             Handel, G. and Whitchurch, G.G. (1994). Psychosocial Interior of the Family (4th Edition).New York: Aldine de Gruyter.

             Johnson, E.D. (2000) Differences among families coping with serious mental illness: a qualitative analysis. American Journal of Orthopsychiatry 70(1): 126-134

             Kershaw, S. (2000) Living in a lesbian household: the effects on children. Child and Family Social Work. 5(4): 365-371

              McGoldrick, M., and Carter, E. (1989).(2nd Ed.). The Changing Family Life Cycle: A Framework for Therapy.  Boston, MA.: Allyn and Bacon.

              McGoldrick, M., Anderson, C. M., & Walsh, F. (1989) (eds). Women in Families. New York: Norton.  

            Ow, R. and Katz, D. (2000) Family Secrets and the disclosure of distressful information in Chinese families. Families in Society 80(6): 620-628

             Rosenblatt, P. C. (1994). Metaphors of family systems theory: Toward new constructions. Guilford. 

            Seligman, M. and Darling, R.B. (1997). Ordinary Families, Special Children: A Systems Approach to Childhood Disability, (2nd edition). New York: Guilford.

             Slater, S. and Mencher, J. (1991). The lesbian family life cycle: A contextual approach. American Journal of Orthopsychiatry. 61(3), 372-382.

             Steinem, G. (1994, March/April).  Womb envy, testyria, and breast castration anxiety. Ms., 49-56.

              Wright, J. M. (1999). Lesbian step families: An ethnography of love. NY: Haworth.

   g.       Spirituality 

            Blazer, D.G. (1993) Spirituality and aging well. Generations, 15(1): 61-65

             Breitman, B.E. (1995). Social and spiritual reconstruction of self within a feminist Jewish community. Women & Therapy, 16, 73-82. (Issue on Women’s spirituality). 

            Canda, E.R. & Phaobton, T. (1992). Buddhism as support system for Southeast Asian refugees. Social Work, 37, 61-67. 

            Coles, R. (1990). The spiritual life of children. Boston: Houghton Mifflin.

             Delgado, M. (1988). Groups in Puerto Rican spiritism: Implications for clinicians. In Jacobs & Bowles (Eds.) Ethnicity and Race: Critical concepts in social work. NASW. 

            Drachman, D., Kahn, Y.H. & Paulino, A. (1996). Migration and resettlement experiences of Dominican and Korean families. Families in Society, 77(10), 626-638.

             Morrison, J.D. (1991). The Black church as a support system for Black elderly. Journal of Gerontological Social Work, 17, 105-120. 

            Ortiz, L. , Villareal, S. and Engel, M. (2000) Culture and spirituality: a review of literature. Social Thought. 19(4): 21-36

             Parry, J. & Ryan Shen, A. (1995). (Eds.) A cross-cultural look at death, dying, and religion. Chicago: Nelson Hall Publisher.

             Paulino, A. (1995). Spiritismo, Santeria, Brujeria, and Voodooism: A comparative view of indigenous healing systems. Journal of Teaching in Social Work, 12(1⁄2),105-124

             Tolliver, W.F. (1997). Invoking the Spirit: A model for incorporating the spiritual dimension of human functioning into social work practice. Smith College Studies in Social Work, 67(3), pp. 477-486. 

            Wagner, G., Serafini, J., Rabkin, J., Ramien, R. & Williams, J. (1994). Integration of one’s religion and homosexuality: A weapon against internalized homophobia? Journal of Homosexuality, 26(4), 91-110.
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